This article substantiates the thesis of efficiency of enculturation for the development of schoolchildren's creativity. Key concepts of creation and creativity are outlined, their contradictions are labeled. The paper presents an approach towards understanding and development of creativity, the base of which are representations of psycho-semiotics, cultural heritage and existential psychology. It is demonstrated that creativity constitutes a feature of an individual manifested in the implementation of personal significance by means of culture. Both components of creativity are characterized. The article reveals that the development of creativity is associated with semantic dynamics and shaping of signification skills of meaningful expression through the facilities of sign systems. The article provides substantiation for the understanding of educational environment as a system related with culture as a basic system and an individual in terms of homomorphy. Dependence of semantic development of a schoolchild on the kind of structural components of the culture, the values of which are being carried over via educational environment, has been demonstrated. The description of the ontologic structure of culture is given. The article shows the significance of its kernel formation -a reference culture that transmits meanings by means of precedent-setting texts. The role of the reference culture in the processes of creativity development is revealed. Cultural eclecticism, when values of different structural components of the structure are being transmitted in the educational environment is assumed to cause unpredictable developmental effects. The paper reveals the content of "enculturation" concept and its fundamental importance for the creativity development mechanism. A psycho-semiotic model of educational environment at school dedicated to the development of creativity of schoolchildren is described.
Introduction
Scientists have always been searching for the effective methods of developing creative abilities of an individual. The increased number of studies dedicated to the issue bears testimony of the awareness of the importance of creativity for personal and social productivity, on the one hand, and of the unsolved problem of understanding the creative development mechanism and contradictory nature of approaches towards it, on the other hand. Moreover, available means of developing creativity today suggest -2111 -Irina M. Kyshtymova. Development of Schoolchildren's Creativity in the Process of Enculturation implementation within the framework of local programmes [9, 22, 25, 27] , which limits their educational potential. The importance of elaboration of universal methods of development of schoolchildren's creativity in the conditions of the mainstream learning process at school is due to the fact that, firstly, school educational environment is predominating in the overall developmental context, while, secondly, there is no systematic targeting of contemporary school at the development of creativity.
The content of the "creativity" concept
The problem of determining the creative development mechanism and elaboration of ways of its practical implementation is associated, primarily, with the understanding of the concept of "creation" and "creativity". In scientific literature, they are sometimes differentiated on the basis of the procedural attributes, but are often synonymous: for example, V.N. Druzhinin defines creativity as "tvorcheskost" [7] .
Meanwhile, the term "creation" is chronologically primary, loaded with philosophical content and even poetized, making it difficult to use it as an operational concept. Therefore, for practical research the term "creativity" appears to be more appropriate.
In terms of the multiparadigmatic nature of psychology, multiple definitions of creativity have found theoretical substantiation, which set divergent vectors of its investigation.
Scientific understanding of creation and creativity are contradictory in their fundamental substantive positions. Both narrowly operational understanding of creativity [34] and the ideas of it as a feature of the human life as a whole are substantiated. Relationships between creativity and intelligence are also understood in different ways: creativity is regarded as a component of intelligence [31] , intelligence is understood as a structural component of creativity [2] , their independence is asserted [23] . In the presence of the views on creativity as a constant feature, the representations of variability of creativity have gained a wider acceptance in the course of life depending on different factors. A number of concepts would assert a direct link between creativity, morality and social adaptability of creative people [2] , herewith the attitudes expressing the idea of maladaptability and immorality of the "creative people" are pro-active [25] . Creativity is regarded from a quantifiedmechanistic standpoint [3] , and as a transcendence, a gift, a revelation [20] . An approach towards creativity as a creative activity is pronounced [2] , as well as understanding of its irreducibility to activity [23] . The degree of enculturation determines the level of creativity.
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The cultural stratum, the values of which we adopt, is separated from others by a "boundary". 
